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Transition is the process all students go through as they move
from a high school setting to beyond.

Transition programs help students and their parents plan for life after high school in a
proactive and coordinated way. A successful transition program provides students with
the tools and confidence to assume responsibility for their educational and
employment decisions as they move into adulthood.

Transition planning is essential for deaf students who

experience unique educational and life challenges as a result of their
hearing loss.
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As part of the process, the team participates in
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discussions and discovery to map out a transition
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Empowering deaf individuals to self-advocate is a collaborative effort that
involves the individual, parent, teachers, vocational rehabilitation counselors,
and other disability service providers. Working as a team better ensures that
the individual has a variety of opportunities to learn and practice essential
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The federal government requires that
schools do transition planning for deaf
students starting at age 16.
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Successful self-advocacy is based on a strong foundation of positive
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PLANNING...

Encouraging deaf youth to experiment and learn about accommodations
that work best for them while they are young will increase their familiarity
with the range of accommodations and enhance their ability to request,
obtain, and effectively utilize them.
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with their educational and/or employment goals, but
also provides them the opportunity to practice the art
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SELF-AWARENESS IS CRITICAL TO
CREATING EFFECTIVE TRANSITION GOALS

Students need to learn what their strengths and needs are, understand their hearing loss and/or other
disabilities and how it affects them in different settings, and explore what they want to do after they
complete their high school education. Their opinions, wants, and desires need to be taken into consideration if
transition goals are to be on target.
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THE STUDENT'S FAMILY SHOULD ALSO
CONTRIBUTE TO TRANSITION PLANNING

& SCHOOL-SPONSORED

WORK EXPERIENCES

While it is important that the student contribute, participate, and practice important transition skills, the role
of the family in transition planning should not be underestimated. They are able to contribute information that
the school does not have about the student’s life and support systems outside of school. Families that are
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to their child’s success
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sponsored work experiences is an excellent venue for practicing this
skill. These environments allow individuals to experiment with a
variety of communication strategies in a range of settings, and to
interact with individuals who may be unfamiliar with hearing loss in
a lower-stakes setting.
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What types of accommodations are needed in different situations?
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own personal experiences with self-advocacy and offer insight
into effective self-advocacy techniques. The impact of exposure to
role models cannot be over-emphasized.
Will the student participate in general education classes or will they
need more intense training to achieve their postsecondary goals?

LEARN MORE:
Deaf Self-Advocacy Training: deafselfadvocacy.org
Additional resources on this subject may be available at: nationaldeafcenter.org/resources

ADDITIONAL RESOURCES

Additional resources on this subject may be available at: nationaldeafcenter.org

Deaf Self-Advocacy Training: deafselfadvocacy.org
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